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1 Executive Summary

This document describes the experience of the co-beneficiaries taking part on the Kyoto in the Home project. One of the main parts of the project activities focused on the introduction of the educational activities in schools. Various countries took various approaches in delivering the new information to students – all with the same goal to introduce renewable energy sources and energy efficiency as an interesting topic, worth spending the time during the educational process. The text below explains the approach and individual achievements of the project co-beneficiaries in the countries covered – from England to Romania, from Spain to Estonia. 
2 Introduction

2.1 Document Authors: 12 European Partners with Common Objectives

The Kyoto in the Home project is a 3-year (2006-2008) project funded by the European Commission’s Intelligent Energy Agency, and bringing together twelve European partners
 in ten countries. These partners include Energy Advice Centres, National Energy Agencies, cities, municipalities, professional not-for-profit organisations specialised in energy efficiency education or energy efficiency and an intergovernmental environmental organisation with national offices throughout eastern and central Europe.

The project’s global aim is to raise awareness by informing and educating teachers, students and their families so that they can do something in their homes to save energy and help their country and the EU to reach its Kyoto target.

The main project objectives were: 

1) To produce and trial a set of Energy Education Modules for primary and secondary school teachers and students. 

2) To develop a methodology for Teacher Energy Efficiency Education Training, and to provide such training.

3) To develop a methodology for reaching families through students, and encouraging families to take a closer look at how they can reduce their energy consumption and how they might be able to use small-scale renewable energy sources.

4) To bring these methodologies forward to a point where they are capable of reproduction on a larger scale.

The actions undertaken by partners towards these objectives are described below.

2.2 To Whom this Document is addressed

This document reports on the trials of the Kyoto in the Home Energy Educational Modules (see below) in the following countries: Czech Republic, Hungary, Romania, Poland, Italy, France, Spain, Slovakia, Estonia and England. 

The purpose of these trials was to: 

· Check the suitability of these modules for age range and ability.

· Check possible modules integration with other subjects,

· Obtain teacher and student feedback to improve the modules as necessary, 

· Check that modules and associated methodologies are capable of reproduction on a large scale.

Our conclusions will be of use to:

· Teachers of primary and secondary school working or wishing to work with their students on issues related to energy consumption, climate change and sustainability. 

· Head teachers wishing to impulse teaching and school projects on these issues in their schools.

· Educational authorities responsible for rethinking National Curricula and Teacher Training so the above issues can be approached and integrated.

Note: This document represents the Deliverable 7 of the Kyoto in the Home project. It also updates on the Deliverable 6, which was prepared in April 2008. The deliverable 6 focuses on the implementation of the texts in schools in the school year 2007/2008, the deliverable 7 updates this experience with the period afterwards. 

3 Production of Energy Education Modules

Partners upgraded, extended and integrated a number of existing European educational resources for primary and secondary schools to cover: 

· energy efficiency in the home, and 
· renewable energy sources providing heating (or cooling) or electricity in the home. 
Existing resource materials included:
1. Existing activities, materials and practices already in use (tried and tested) by partners in individual countries.

2. The Green Pack produced by the REC which covers a range of environmental and energy topics for use in secondary schools. 

3. The TREAM handbook on Saving energy in the home through more efficient use of appliances, which is being trialled in primary and secondary schools.

4. The European appliance information systems multi-lingual website which contains information to complement the TREAM handbook.

5. Ecoville, a multimedia resource developed by Ademe

Partners collaborated to develop master resources in English. Partners took the lead on individual modules, corresponding to their areas of expertise. Modules were then reviewed by all partners, then translated into individual European languages (Czech, Hungarian, Romanian, Polish, Italian, French, Slovak, Catalan, and Estonian). 

The availability and abundance of small-scale renewable energy sources varies across regions and between countries, consequently the modules were adapted locally as required. 

Ten modules were produced, describing energy efficiency and renewable energy sources in a simple manner, and demonstrating why these reduce environmental impact. The following topics are covered: 

1. Sustainable use of energy

2. Energy Efficiency in the Home

3. Renewable Energy Sources

4. Heat Flow in Buildings

5. Passive Solar Energy

6. Solar Water Heating

7. Heat Pump Systems

8. Biomass

9. Wind Energy 

10. Photovoltaic systems
Each modules provides:

· an introduction to the topic, 
· activities to generate understanding of the character of the energy sources, 
· substance for group  discussions in class, 
· work that can be done at home, and 
· notes for teachers.
A variety of different types of activities are included: investigations by students in the school, home and local shops, interviews of elders, experiments, construction of renewable energy models, artistic activities, internet based activities, activities involving make-believe and imagination… 
In some cases, partners chose to retain the majority of the compiled material. In other cases, partners chose to distil and simplify the compiled material for teachers and reduced the modules down to one page back-to-back per theme. 

The first draft of the modules was completed by the end of 2006. The first translations and local adaptations were completed in early 2007. The first trials of the modules began in February 2007. 

Modules are downloadable from the project internet site: www.kyotoinhome.info. 

One of the examples of local activities added to the general set of activities included the development of a special module on energy efficient lighting in the Czech Republic, which was also widely used by schools. Many other county partners updated the individual existing modules with country relevant information, so that it would fit into the national curriculum, local needs, and requests of teachers and students. 

The ‘Green Pack’ on Environmental Education was reviewed and four additional chapters were added to cover the potential savings in energy and the application of renewable energy sources to the home.
4 Trials of Energy Education Modules

The modules were trialled in schools in 10 European countries (Czech Republic, Hungary, Romania, Poland, Italy, France, Spain, England, Estonia and Slovakia) to check their suitability and integration within other subjects. Trials are summarised in Table 1.

Table 1: Summary of KITH trials of resources in schools

	
	Number of students
	age range (years)
	KITH modules trialled
	average hours

	SEV
	440
	8-14
	1-3,8,10
	4

	CEP
	170
	5-11
	1-4,9,10
	

	SCP
	500
	10-14
	1,2,6,9
	2

	EAF
	186
	8-15
	1,2,6,8,9
	2

	EAA
	
	
	
	

	CDB
	300
	8-18
	4,6,10
	4-20

	HES
	125
	8-11
	1-4,6-8
	10

	REC
HU


EE


SL


PL
	700
80

200

250
	11-18
13-17

11-14

8-11
	all
9

all

new green chapters
	5
6

20

8

	KAP
	360
	11-19
	all
	14

	ECO
	1250
	4-15
	all
	5

	ICI
	450
	15-18
	1-3,5,8,9
	4


The goal was to trial the programme in at least 10 schools over the two school years in all participating countries, with six of them already fulfilling and overreaching this goal within the first school year 2007/2008.
Trials were run with the objective of touching the larger community and encouraging dialogue, to create or reinforce an understanding of why and how energy can be saved in the home and how renewable energy in the form of heat or electricity can save environmental pollution. This involved working with the following local stakeholders: students, teachers, school directors, families, local authority representatives, retailers, utilities, installers, energy advisers.
Teachers and schools in a specific regions or towns were invited to take part in the trials. Each partner was to invite at least 100 schools to trial modules, and actually trial modules in at least 10 schools (5 schools in school year 2006/7 and 5 schools in 2007/8). In summary:

· Trials began in school year 2006/7 and even in the 2007 summer holidays.

· The bulk of the trials took place in school year 2007/8 as it is often better from teachers’ point of view to begin projects at the beginning of a school year, and not halfway through.

· In some countries, large numbers of teachers were invited to participate in the initial trials. In other countries, partners preferred to work with and get feedback from a limited number of familiar teachers, already familiar with energy issues, before trialling on a larger scale.

Trials were run in both school environments and in other environments. 

School environments included:

· Lessons in class

· School projects over longer periods of time

· After lesson activities

· Environmental days and Science weeks

· Science seminars

· Poster sessions

· Multimedia presentations for students

· Summer school Lessons

Other set-ups included:

· E-learning virtual environment

· Visits to community buildings

· Energy and environment showroom in a university

· Energy exhibitions and bazaars

· Outdoor events for local community

· Energy efficiency and green weeks. (The EU is taking active steps to raise awareness at citizen level through annual energy efficiency and green weeks. The Energy Education Modules provide resource material which can be integrated into local activities for these weeks by organisations such as municipalities and energy advisory centres).

· Center for environmental education

· Club of teachers

4.1 Necessary Official Procedures

In most cases, agreements were reached on a very local level to perform trials and it was tot necessary to reach agreements on a higher level within the education systems. 

In some cases, approval of the head teacher and signature of formal agreements was necessary. Sometimes, financial help (from parent committees for example) was needed.

In all cases, partners kept education authorities as informed as possible concerning the resources produced and the trials performed. In time, this will work towards integration of such resources into national education curricula.

4.2 Reaching and Training Teachers

Different partners in different countries reached teachers in different ways to introduce them to modules and trials.

4.2.1 Seminars Specifically to Introduce Modules

Some countries organised teacher seminars specifically to introduce teachers to the project resource material and invite them to participate in trials. This was a very good way to help teachers understand the goals and contents of the modules and the Kyoto in the Home project. 

4.2.2 Teacher Training Workshops

More generally, project partners also explored different ways providing teachers with energy education training to empower them to build energy education projects in their schools and address these issues with their students. This training was addressed to in-service teachers, new teachers and teacher trainers themselves. 

Generally, teacher training workshops tried to address the following:

· Saving energy and how individuals can make a difference,

· Key notions and messages to retain and to transmit to students 

· The best activities and exercises for stimulating student participation and interest (with reference to the Energy Education Modules and other tools).

· Incorporating the Energy Education Modules into lesson plans and time tables, 

· The advantages of working in small groups within the class room, and 

· How to build a school energy education project, and the key phases of such a project

· A time of exchange between teachers: discussion, relating personal experiences.

· Teachers working in small group on their projects, with support from the teacher trainer.

For more information on teacher training, please consult report D5.

4.2.3 Face-to-Face Tutorial Training

Often, partners already intervene in schools in one way or another. Often an energy education session takes place over a half-day, or a series of half-days, and is animated in class by an energy educator. The educator works with the students and the teacher together, so this is an opportunity for face-to-face, individual training for the teacher(s). Often such sessions are very hands-on, and students will build a renewable energy model (wind turbines, solar ovens, photovoltaic merry-go-rounds…). The sessions can also be more theoretical. 

These face-to-face sessions were used to inform teachers about modules and describe the idea and methodology behind the modules. Teachers could then continue to trial the modules, with the reassurance of being able to count of energy educators at a distance for support. 

4.2.4 On-line Distance Learning

In 2007, project partner ECOSERVEIS designed an online course, based on the information of Kyoto in the Home project, to give accessible information to those people interested in education on climate change, energy efficiency and renewable energies. It is virtually placed on the Catalonian Open University platform (UOC).

4.2.5 Concluding seminars 

In order to evaluate the experience from individual schools, some countries, for example the Czech Republic, have also organised a concluding seminar, inviting once again the schools, which have actively used the modules and provided their feedback to the local co-beneficiaries. This seminar enabled a detailed discussion about the experience, opinion and suggestion of the teachers on the modules. While all students expressed their interest to continue with the activity in the future school years, suggestions to improve the written models have been also expressed. One of these suggestions was, for example, that a concluding seminar with the participation of the students could be organised, where students themselves would present the results of their activities. 

4.2.6 Organisation of the competition 

One of the ways to keep the students motivated to take part on the project is to organise a competition. On the European level, this was done by the Ecoville contest, described below. But, since naturally not all national participants could win the EU level of competition, it could be beneficial to organise a national level of competition as well. In the Czech Republic, this was done with the support of Philips Lighting Company, which has given several prizes to all 22 participating Czech schools. The first prize has been the complete lighting renovation of selected classes of the winning school. This has ensured an even higher interest of teachers and students to participate, as they could see a direct benefit towards energy efficiency as a reward for their activities. 

4.3 Providing Teacher Support

All partners provided teacher support throughout the trials. This support was provided via face-to-face meetings, email, and telephone assistance. Teachers needed help to develop lesson plans and select activities most suited for their local usage and needs.

Another form of teacher’s support took part at the end of the project, when the schools submitting their reports have been also rewarded by the certificate, issued by the project local co-beneficiaries and a formal letter confirming their participation. This has enabled the schools to promote themselves by taking part on the project on the local level and has served as another form of support from the project to their activities. 

4.4 Ecoville Contest

Trials of the Energy Education Modules were run in parallel with a European interschool competition, using the Ecoville online game (www.ecovillelejeu.com). The contest was open to 15-18 year old students with their teachers.

With the Ecoville game, players build a virtual city, and try to keep this city as sustainable as possible. The city should emit the least greenhouse gases possible while still offering the services expected of a 21st century city. Students can then learn how a city can strive to reach (and then surpass) the commitment taken by European Union at Kyoto to reduce its greenhouse gas emissions by 8 % by on the period 2008-2012 compared to the 1990’s level.

The Ecoville game contest was run between April and May 2008. It rewarded the class that built the virtual city that best respected the environment (reduced energy consumption, use of renewable energies, waste management…). Contest results were announced in June 2008.

Teachers participating in the Ecoville contest were greatly encouraged to use at least two of the project Educational Modules with their students to help them approach energy use issues and work on practical examples with their students. 

4.5 Methodology for Involving Families

During module preparation and during the trials, special attention was accorded to motivating families to evaluate the potential of energy efficiency and renewable energy sources in their homes. 

Modules were designed to be accessible and of interest to families as well as students. A significant number of activities were designed so that it was possible to perform them at home to encourage teachers to maximise parent and family implication (ex: interviewing older generations about energy use, students to analysing energy bills with their families). 

Families were then encouraged to contact their local Energy Advice Centres to go further. 

5 Initial Trials and Further Trials

Initial trials refer to first round of trials run with project resource material. The earliest of these initial trials began in February 2007 and took place in the school year 2007 / 2008.

Further trials refer to any trials performed following module improvement based on the teacher feedback from the initial trials. Further trials have been somewhat limited by the fact that there were only two school years during the project lifespan. Further trials are and will be run in the 2008/9 school year, however it will not be possible to analyse further teacher feedback before the end of the Kyoto in the Home project end in December 2008. However, in time, this feedback will be integrated to continue improving the modules. 

Any further feedback received prior to the end of project will be integrated if possible.

6 Analysis of Teacher Feedback and Recommendations for Module Improvement

Teachers were asked to feed back information about the success of the trials and the types of changes in the resource material that would improve:

· student interest and understanding, 

· the ease of use and relevance of the modules for them in their teaching

Students were also asked for feedback. The student and teacher evaluation questionnaires used are included in the Annex 1. 

Students were very positive. Teachers gave much more precise and varied feedback. Their feedback covers different aspects of the modules. These different aspects have been categorised below, and for criticisms for each aspect of the modules. Teacher feedback is summarised below, along with our recommendations for module improvement based on this feedback. 

Partners are working, as they can, towards putting these recommendations into action. This will hopefully happen as a matter of course in individual countries after the end of the project. Making sure it happens in an integrated, coherent way in all partner countries would require finding further funding to continue collaboration. 

· simpler and unified graphical layout,

· less texts and concrete practical activities 

· good overview of European and national information 

6.1 Format and Presentation: Coherence and Appeal

Teachers greatly appreciated the concentration of information, the level of language used, the inspiring illustrations, and the connection between theoretical approach and practical activities.

However, some found the visual form chaotic, and pointed to the need for a more coherent visual format to thread through and connect the modules. Also, modules were found too dry and not entertaining enough. More coloured illustrations were requested.

Many teachers requested truly ready-to-use materials (a completely ready-to-use package). By this, they meant module pages that could simply be photocopied and used immediately. It seemed that the majority of teachers prefer simple, pre-digested, ready-to-use information. However, there are teachers that prefer more detailed information with pointers for further research. These teachers are generally more technically oriented and want to and manage to find the time to work on their lessons before they are in class with their students, so that they can adapt and personalise the material. However, many teachers are not technically oriented, lack confidence in technical areas and have little time for extra work. 

Teachers also emphasised the importance of clearly separating teacher modules and student modules:

· Teacher modules = ready-to-use by teachers to prepare and give their lessons. 

· Student modules = essentially activity sheets ready to be worked on by students. 

Some teachers requested a systematic History and Geography section in each module: How did we manage in the past? How do people manage elsewhere? 

Partner Recommendations:

To improve modules, as much room needs to be given to illustrations and illustrative examples as possible. Illustrations need to be as simple as possible. Good illustrations are worth a thousand words. 

To increase the immediate ease of use of the modules, modules can be provided in electronic format, with:

· modules available in word format so that teachers may easily personalise them,

· all illustrations given in the modules and all activity sheets available in separate electronic files.

It must be clear whether modules are designed for teachers or for students. One set of modules cannot really be both. If modules are for students, vocabulary needs to be pitched correctly for students.

The connecting thread between modules needs to be as obvious as possible. 

6.2 Link to curricula

In general, teachers found that modules would be very well fitted into school curricula for physics, technology, geography, biology and history. They gave new dimensions to these lessons. 

However, the integration of the module content and activities into school curricula was a demanding task for the teachers. There are strong connections to curricula, but these are not always obvious straightaway, therefore extra time is needed to make these connections. Partners provided methodological support for module integration into curricula.

Partner Recommendations: 

Educational authority professionals should be asked to study modules and identify precise links to national curricula. 

6.3 Pedagogic Value

Teachers greatly valued: 

· The pertinence of the information provided, 

· The opportunity to have their students work in teams: students can learn to discuss, communicate collectively, argue, demonstrate their ideas graphically, hold and stand up their opinion,

· How the modules introduce and demonstrate to the role of experimentation and practical activities in the education process,

· The integration of the “project learning” approach into the modules.

However, teachers had the following difficulties:

· They found the modules unbalanced. Some were too technical and complicated for primary school, some were too basic and easy for secondary school. 

· They regretted the absence of a student exam or evaluation on the materials to assess what students had retained and integrated.

· They needed more practical demonstrations and experiments. 

· They needed more input on teaching and learning strategies.

There were difficulties in understanding the principles of geothermal energy and heat pumps.

Teachers suggested the following:

· Combining module use with a competition for the “best” schools, 

· Connecting material more closely to the world of young people, by addressing their use of mobile electronic equipment. This would allow the following issues to be addressed: (1) Low final energy consumption of mobile electronic equipment, yet significant embodied energy due to mining resources for electronic circuitry, manufacture, transportation, batteries… and (2) The difference between transportable energy (batteries) and grid electricity. (3) Energy mobility.

Partner Recommendations
Developing a student exam or evaluation to assess what students have retained and integrated, or giving support to teachers so that they can do this themselves.

Including more practical demonstrations and experiments in modules. 

For more input on teaching and learning strategies, it is necessary to increase possibilities for teacher training.

Balancing the modules, which should include pitching activity levels to the right age groups. Teachers should always in theory be able to adapt activities to their students’ age groups. However, the more this has been done and pre-digested beforehand, the easier it will be for teachers in practice. 

6.4 Module Activities

The variety and number of activities to choose from was greatly appreciated, as was the possibility to choose activities with different levels of complexity. Hands-on activities were particularly appreciated.

However, where activities required material and equipment (eg: thermometers, compass…) some schools experienced difficulties as they lack even simple equipment for performing experiments. Often they have some equipment, but not enough for all the class. Teachers therefore suggested activities should be performed in small groups where the necessary tools are available and it is easier to involve the whole class. In this sense, some activities are better suited for use within families, in hobby schools, science clubs or small school classes and groups.

Given the often limited resources of schools, the activities which maximised the use of simple, retrieved, second-hand or recycled materials were appreciated. 

Also, involving parents to collect needed material was a very good way to involve parents more generally in the energy education projects. 

The importance of the seasons when selecting activities was obvious. Indeed: 

· Some activities are best in the wintertime. This is the best time for activities illustrating heat loss and insulation. And for activities with realizations in mathematics, biology, chemistry, physics and civics lessons.

· Some activities are best in the summertime: all solar related experiments and constructions.

Partner Recommendations:

To continue to keep activities as straightforward as possible, with material that can be found easily.

6.5 Involving the Local Community in Energy Education Projects

Teachers were very satisfied with the way modules facilitate the involvement of the local community in their energy education projects. They found that: 

· The school's contact with families could be improved, 

· It was good to use modules in parallel with larger school energy project,

· Modules were in phase with the realities, possibilities and needs of school. 

Partner Recommendations:

One example of how schools can use modules in parallel with a larger energy education project is the realisation of an energy label for the school, and the use of the module activities by the students to collect the energy diagnostic information required for such an energy label.

6.6 Financial difficulties

Some schools were limited in the time that they could give to trialling the modules and conducting activities by financial difficulties. This was particularly the case in Poland. 

7 Conclusions

7.1 Main Barriers Identified

Overall, teachers were positive about their experience with energy education, and wanted to go further. However, the following recurrent barriers were clearly identified:

1. the lack of time outside of class for integrating these subjects into their lessons,

2. the lack of time within the school year program to work on these issues comfortably with their students, and

3. their lack of confidence for covering these issues alone in class, as the vocabulary is difficult and notions appear complex at first-hand.

In order to overcome these barriers, the following actions have been identified:

1. Assistance from the educational authorities in identifying strong links between this type of Energy Education Modules and the National Curricula,

2. Rethinking of the National Curricula to make room for these issues,

3. Systematic teacher training for energy education. Tools cannot substitute for teacher training. 

4. Facilitation and animation of teacher networks to encourage exchange between teachers on these issues and successful teaching strategies.

7.2 Dissemination of Modules/resources

In the future, modules will be updates as necessary.

Modules (and supporting documents) will be made available in the form of a CD ROM or hardback with the electronic form having the advantage that it can be modified and adapted by the teacher.

Modules will also, in general, be downloadable from the project partners’ individual websites.

8 Recommendations

8.1 Recommendations to Teachers

Teachers need to let themselves see that the energy issues we are faced with today are not so complex and to dare to take steps to learn for themselves. They need not be afraid of the apparent complexity of energy issues but should seek training and try to find of a network of teachers for support and exchange. Nobody can know everything. 

If teachers take a fresh look at the basics in geography, physics, history etc. and carefully read our modules, they will then see that the information provided in the modules is not that technical. 

Teachers should select practical activities that they feel will be the most popular among students given climatic, seasonal, and local environmental conditions, and that will strongly illustrate real impact of energy efficiency and renewable energy sources.

Lessons should be fun and active, and incorporate as many practical examples as possible from the school. Practical workshops are an effective way in which to engage pupils.Teachers should concentrate on teaching through the activities and prefer manual activities so that students may build, see and understand for themselves.

Thought must be used to pitch the lessons at the correct level for all students, so that they benefit completely from these lessons and activities.

For 8 - 12 year old students: pupils can be involved with individual activities.

For 13 -16 year old students: it is better to approach the modules step-by-step, starting with energy saving (and audit analyses) and then renewable energy sources.

Teachers should try to involve all the school in a long term energy saving and education project over several years so that there is less time pressure on them. It is wise to link with home activities such as domestic energy use and energy efficiency measures, which can be discussed in the classroom thus enabling the parents to become involved in the subject. As much as possible, involve parents and elder people and have students do activities with their parents. Teachers can try to put themselves in the position of the parents who receive unexpected help from the school in identifying their needs in terms of energy.

Educational trips to see energy efficiency and renewable energy sources in action are always very valuable. 

Computer and internet access is also valuable, if possible, but not indispensable. 

8.2 Recommendations to Education Officials

Energy education training needs to be provided to all teachers. These energy education modules or any other tool are much more valuable if teachers have had such training.

If energy issues are integrated into teacher training, changes in educational curricula should then come more naturally.
Sufficient time needs to be allowed in national curricula to explain the global concepts and the importance of acting locally. Energy issues should be included together with other important issues for sustainable development. 

Precise links between the energy education modules and the national curricula need to be identified with the help of educational authorities. This will greatly facilitate their integration.


9 Annex 1
Student and teacher evaluation forms
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Lessons on renewable energy sources

Student evaluation form

yes

no

Did you enjoy discussing your ideas with the other members of your group?

Did you find the lessons interesting?

Do you now understand more about the characteristics of renewable energy sources and how they differ from fossil fuels?

Did the experiments help you to understand how renewable energy sources can provide useful energy?

How relevant do you think renewable energy sources will be in our daily lives as fossil fuels run out?




Evaluation of the use of the KITH resources

coh@rec.org

1.
Name and address of the school:

Name:

Address:

2. 
Where did you try the material?

a. primary school

b. secondary school

c. higher education

d. adult education

e. other

3. 
What was the format of the education activity?

a. formal subject lesson

b. informal lesson (afternoon special lesson)

c. summer school, forest school

d. summer camp

e. other

4. Evaluation of the KITH materials on the 1-5 scale from different aspects:

Technical 
Esthetical 
Pedagogical 
Textual Other

a. Background information

b. Activities

c. Illustrations 

5. Suggestions for the improvement of the KITH materials:

6. The use of the KITH resources in a concrete situation:

f. formal subject lesson

g. informal lesson (afternoon special lesson)

h. summer school, forest school

i. summer camp

j. other,…

6.a
The type of school:

6.b
The age of the learners:

6.c
The number of hours you used:

6.d
The goal of the lesson:

6.e
The content of the lesson:

6.f
How did you use of the teachers’ note?

6.g
What part of the KITH resource you could use efficiently during this lesson?

6.h
 What is your suggestion for the improvement of the KITH resource you used?










� England: Sciotech Projects & Community Energy Plus


Catalonia: Ecoserveis NGO


France: Hespul NGO & ADEME


Italy: Comune di Bologna & Agenzia Energia e Ambiente di Torino 


Romania: National Institute for Research and Development in Informatics & ONG Prietenii Pamantului 


Hungary: Regional Environmental Centre for Central and Eastern Europe


Poland: KAPE National Energy Conservation Agency, and REC PL


Czech Republic: SEVEn The Energy Efficiency Center, and REC CZ


Slovakia and Estonia: REC  
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